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Using Community Service Project (CSP) to teach Leadership & Team-Building (LTB): Theoretical 
Foundations, Students’ Reactions & Practical Considerations 
 
 
Gilbert Tan 1 
Singapore Management University 
 
 
This paper discusses the theoretical foundations of utilizing Community Service Project 
(CSP) or service-learning to teach Leadership and Team-Building. It examines the 
students’ reactions to this innovative method of instruction. This is done through 
conducting a content analysis of students’ learning journals, in which students reflect on 
their CSP learning experiences. Two themes emerged from the data: (a) variety of 
learning experiences, and (b) impact of CSP experience. The data suggested that students 
derived a variety of learning experiences from the CSP. In addition, there were attitudinal 
and learning impacts associated with the CSP experiences. The paper also outlines some 
practical guidelines for successful implementation of CSP or service-learning as a 
pedagogical method. 
 
Keyword: Service Learning, Leadership, Teambuilding, Experiential Learning 
 
Introduction 
The implementation of Community Service Project (CSP) as a pedagogy in business education is not a new 
concept. In America, this is commonly termed as service-learning. Zlotkowski (1998) notes that ever since 
the 1980s, there has been a growing interest in the service-learning movement in American higher 
education. It has been adopted by educators from diverse disciplines, such as Mathematics (Duke, 1999), 
Geology (Mogk and King, 1995), and Communications (Bush-Bacelis, 1998).  
This movement gained momentum in the business school in the 1990s. The special edition of The 
Journal of Business Ethics on the theme of service-learning in their January 1996 issue, and the Academy 
of Management – All Academy Symposium on the same topic in 1998 testify to the popularity of this new 
pedagogical method in the business discipline. The trend continues in the 2000s. Scholars from different 
and related business disciplines ranging from Human Resource Management to Economics, and from 
Psychology to Accounting, contribute to the conceptual development and empirical research on service 
learning (Madsen, 2004; Hervani & Helms, 2004; Reifsteck, 2002; Cruz, 2001). 
Despite the wide application of service-learning in the American higher education, there is little 
documented research on this relatively new pedagogical method in the Asian context. A literature search in 
ProQuest and EBSCO could not trace any study on service-learning in Asian countries. This paper 
documents a study on using CSP to teach undergraduates leadership and team-building. The objectives of 
the paper are as follows: 
a. Trace the theoretical foundations of service-learning. 
b. Describe and analyze the experience of using service-learning in an institution of higher-
learning in Singapore. 
c. Derive practical guidelines for successful implementation of service-learning. 
 
Theoretical Foundations 
Service learning can be viewed as an instructional method that integrates classroom teaching with 
community practice. It offers opportunities for students to participate in volunteer service activities to 
promote academic learning. Bringle and Hatcher (1995) provided a more formal definition of service-
learning. They defined service-learning as a “credit-bearing educational experience in which students (a) 
participate in an organized service activity in such a way that meets identified community needs, and (b) 
                                                 
1 The author acknowledges the research assistance of Chong Wei Nurn and Chan Kai Ren. Their effort and 
hard work in coding the data have contributed to the successful completion of this paper.  
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reflect on the service activity in such a way to gain further understanding of course content, a broader 
appreciation of the discipline, and an enhanced sense of civic responsibility” (pg 112).  
 
As seen from Bringle and Hatcher’s definition, the fulfillment of learning and community needs, 
and the linkage between service activity and academic learning through student reflection are crucial 
elements of the service-learning pedagogy. It is not just doing community projects for the sake of 
community service. The service activities must prompt students to relate the experiences to specific course 
content. Likewise, the service activities are not meant just to promote student learning, they must also 
address the community needs. Service-learning aims to provide a win-win situation for the students and the 
community. 
Theoretically, service-learning enjoys a rich intellectual heritage that can be traced to John 
Dewey’s work. He advocated the importance of experiences and reflection in learning. To engage students 
in effective learning, they must be exposed to concrete experiences and there must be opportunities for 
them to reflect on these experiences. It is fruitless to just teach principles and theories without real-life 
experiences. In this sense, Dewey was ahead of his time. He argued that principles are abstract; “they 
become concrete only in the consequences which result from their application” (Dewey, 1938, pg. 20). 
According to Dewey, the key to effective learning is practice. Without practice, principles exist at the 
conceptual level, they are void of experience. 
Service learning projects enable students to obtain experience through interaction with their 
external environment. Dewey called this “the principle of interaction”. Students’ experiences are affected 
by factors internal to the student (e.g. attitudes, beliefs, habits, prior knowledge, and emotions), as well as 
objective parts of the environment. The second “principle of continuity” proposed by Dewey states that 
“every experience both takes up something from those which have gone before and modifies in some way 
the quality of those which come after” (Dewey, 1938; pg. 35). Both “the principle of interaction” and “the 
principle of continuity” affect the way the experiences are processed by the students which in turn 
contributes to the learning value of the experience. 
Kolb extends on Dewey’s work and formulated what he called the experiential learning theory 
(ELT).   Kolb defined learning as “the process whereby knowledge is created through transformation of 
experience” (Kolb, 1984; pg 38).  This process of learning involves a four-step cycle of (a) concrete 
experience, (b) reflective observation, (c) abstract conceptualization, and, (d) active experimentation.  The 
Kolb’s experiential learning model provides a useful framework to explain how students learn through 
service learning assignments.  
When students get involved in community service-learning projects, they are exposed to a variety 
of experiences that are typically not available in classroom settings. In this sense, service learning broadens 
the students’ base of experiences. In Kolb’s model, experiences are the key source of learning and 
development. This is because, with this concrete base of experiences derived from the community service 
learning projects, the students are able to make reflective observations. This leads to the next step - 
“abstract conceptualization”. In this step, the students attempt to derive generalized principles to make 
sense of their experiences and reflective observations.  Learning is completed when the students find means 
to test their newly formulated principles in the real world. In summary, community service learning 
projects provide students with the opportunity to initiate the learning cycle by creating the base of practical 
experiences. 
Carver (1997) provides a more recent theoretical framework on service learning. In her framework, 
the program characteristics of the service learning project and that of the project setting have an impact on 
the “student experience”. The Carver’s concept of “student experience” is defined by ABC – Agency, 
Belonging and Competence. Agency stands for personal agency – the extent to which the students are able 
to change agents in their lives and communities. Belonging refers to the extent the students share a sense of 
belonging with the community. Competence refers to the skills, knowledge and ability to apply what has 
been learned. The framework specifies that student learning is enhanced through the development of ABC.  
Service learning can facilitate the development of the student’s ABC when the service learning 
project possesses certain program as well as setting characteristics. Specifically, service learning projects 
that possess the following program characteristics: (a) active learning (i.e., involves both physical and 
intellectual activities related to problem-solving), (b) authenticity (i.e., relevant activities and 
consequences), (c) connection to future (i.e., something useful for the students in future), and, (d) drawing 
on students’ past experiences, are more likely to promote the development of the student’s ABC. The 
characteristics of service learning setting that enhance students’ ABC include (a) resources, (b) behaviors, 
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and (c) values. Resources include material resources such as money and physical materials, as well as, non-
material resources like authority, knowledge, and reputation, etc. The relevant behaviors to support the 
development of students’ ABC include “the identification, selection, distribution and use of resources” 
(Carver, 1997; pg 147).  Values refer to the shared values that drive the behaviors.   
 
C.S.P in the LTB Course 
MGMT 001: Leadership and Team Building (LTB) is one of Singapore Management University’s core 
modules. It is pre-assigned to every student during his or her freshman year. The aim of LTB is to develop 
students into creative and flexible leaders. It also aims to equip students with essential team-building 
competency. This would enable them to work with others from the various business disciplines, 
environments and cultures. 
Over the span of 15 weeks, the class will meet weekly for three hours, during which the instructor 
will tutor them in LTB concepts and theory through a series of lectures, discussions and experiential 
exercises. The classroom experiences are designed to be informational, hands-on and interactive. The 
classroom teaching provides students with various theories and issues on leadership and team-building.  In 
addition, each student has to complete a Community Service Project (CSP) in randomly-assigned teams for 
the course.  
The CSP is central to the LTB course.  It provides students with the opportunity to have real-life 
experiences on leadership and team-building through working in small groups with real client organizations. 
The CSP process involves planning and executing a program that is beneficial to a specific community or 
client organization. Students typically need to work with external organizations, coordinate fund-raising 
efforts and budget funds well. Examples of Community Service Projects that have been done by students 
include building libraries for day-care centres, organizing camps for juvenile delinquents and holding 
awareness campaigns to educate the public about the various cancers or other healthcare topics.  
Each team is assigned a Teaching Assistant (TA). The TAs are specially selected senior students 
who have completed the LTB course and have undergone the CSP experience. They must score at least an 
A- before they could be selected to be TAs because they have an important role to play in facilitating the 
CSP process. They act as mentors to the teams. They provide the teams with valuable insight, feedback and 
support. The TAs help to define some broad guidelines for the teams in terms of the scope and level of 
complexity of the projects. Some teams bounce off ideas with their TAs and check the feasibility of their 
projects. Others use their TAs as resource persons, tapping on their previous experiences. The instructor 
empowers the TAs and the teams to decide how to work with each other. They can forge whatever working 
relationships they deem fit. Hence, the working experiences between the TAs and the teams vary 
considerably among the different teams. 
By the third week of the course, each team has to complete a proposal to be presented in class. 
Typically, the proposal includes a brief description of the project; its goals and objectives; the time-line and 
the justifications for the project. The proposal is presented in the form of a poster session. Each team has to 
include all the information in a big poster. To encourage creativity, there is no restriction on the size and 
format of the poster. Each team is given five minutes to present their poster. After all the teams have 
presented, the instructor and the TAs will walk around to interact with the teams and ask questions or offer 
suggestions. At the end to the poster session, the instructor will decide whether to approve the project or 
ask the team to modify it.  
  Once the instructor approves the project, the team will commence work on it. The project work is 
done outside class hours. Each student is expected to spend about 80 to100 hours to complete the project. 
The activities include regular team meetings, fund-raising activities, communicating with client 
organizations and implementing the community service project. The teams work under very high pressure 
as the time-line is very tight. The teams usually meet at least once a week to resolve problems. Very often, 
they have to make modifications to their initial plans due to some unforeseen circumstances. These 
unexpected changes are a source of stress for the teams. 
Students are expected to make observations and take notes throughout the whole CSP process. 
These add to their learning. To reinforce their understanding, each team has to keep a portfolio of exactly 
what the team has done, and make a final presentation of their project to the class at the end of the course. 
In addition, every student has to submit an Individual Learning Journal (ILJ) of not more than 2,500 words 
about what he or she has learnt over the duration of the course.  
The assessment components of the LTB course are as follows: (a) class participation – 20%; (b) 
test - 20%; (c) reading response – 10%; (d) individual learning journal (ILJ) – 20%; and, (e) group project 
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(CSP proposal, final presentation and CSP portfolio) – 30%.  Effectively, the CSP contributes to 50% (30% 
+ 20%) of the final grade of the course. This reflects the important role the CSP plays in the course. There 
is an individual as well as a team component in the CSP evaluation. 60% (30% upon 50%) of the CSP is 
attributed to group effort as reflected in the CSP proposal, final presentation and portfolio. Individual effort 
contributes to 40% (20% upon 50%) of the CSP. This is reflected in the individual student’s learning 
journal.  
 
Students’ Reactions: A Content Analysis of the Learning Journals 
 
Methods.  
The student’s reactions to the CSP were analyzed by conducting a content analysis of the learning journals 
(n=126). Every student was required to submit a learning journal to reflect on what he or she had learned 
from the CSP. Two themes emerged from the data analysis: (a) variety of learning experiences, and, (b) 
impact of the CSP experiences. 
 
Results.  
Figure 1 gives a diagrammatic summary of the results. Based on the students’ learning journals, they 
indicated that they derived a variety of learning experiences from the CSP. Six sub-categories of learning 
experiences emerged from the data analysis: (a) task challenges, (b) learning from emotions, (c) learning 
from others, (d) theories come alive, and, (e) relating to others’ experiences. The student also reported that 
the CSP experiences had impacted them in certain ways, such as, changed perspectives/attitudes, increased 
motivation, etc. Annex 1 gives the detailed statistical results of frequency count of the data. 
 
Variety of Learning Experiences.  
There is a variety of ways our students can learn from the CSP. First, the students documented in their 
learning journals what they had learnt from the “task challenges” of the CSP. These include sub-categories 
like adversity (e.g., surprises, changes, crisis management), having no previous experiences/knowledge, 
working with external organizations, time pressure/high stress and working with little resources/support. 
Under the category “task challenges”, most students reported that they experienced adversity in the CSP 
(45.2%). Next on the list was having no previous experience/knowledge (22.2%). 
 
 
 
 
Students also learnt from emotions. The students experienced emotional swings during the CSP 
process. The CSP offered opportunities for the students to manage their negative emotions like anger and 
frustration (23.8%). Many of them experienced discouragement, (45.2%), disappointment (29.4%) and 
apprehension (27.0%). There was some mention of fear of the unknown (4.8%) and humility (2.4%). 
CSP 
Variety of Learning 
Experiences 
• Task Challenges 
• Learning from emotions 
• Learning from others 
• Theories come alive 
• Relating to other experiences 
 
Impact of CSP Experiences 
• Changed perspectives 
/attitudes 
• Increased motivation 
• Specific lessons learnt 
• Others 
Figure 1: Summary of Results 
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Another avenue of experiential learning from the CSP is to learn from others. Some students 
reported in their learning journals that the CSP enabled them to observe the traits (11.1%) and behaviors 
(6.3%) of their team-mates. 13.5% of the students also indicated that they experienced the challenges of 
working with their peers. This was another source of learning experience for them. 
The CSP offers a platform for students to experience the text-book theories coming alive through 
their involvement in the projects. The students are able to link specific theories or concepts to the CSP 
experiences. The most frequently cited theory/concept was team dynamics (78.6%). This includes topics on 
group development process, membership roles, etc). The next most frequently cited theories/concepts were 
motivation theories (56.3%), group-think (53.2%), and the experiential learning model (50.0%). 
The last sub-category of “variety of learning experiences” is “relating to other experiences” and 
“opportunities to apply skills”. Some students are able to relate their CSP experiences to their previous 
experiences at school, national services or in life (15.1%).  
 
Impact of the CSP Experience.  
There are 4 sub-categories associated with this second theme : (a) changed perspectives/attitudes, (b) 
increased motivation, (c) specific lessons learnt,  and, (d) others. “Changed perspectives/attitudes” and 
“increased motivation’ are the two attitudinal outcomes of the CSP experience. Many students mentioned 
that as a result of the CSP, they have changed their perspectives or attitudes about the course, about others, 
about self and about life. Slightly less than one in two students (46%) mentioned that they have increased 
their self-awareness as a result of the CSP experience. “Increased motivation” includes categories like fun, 
sense of achievement, wanting to continue to work with the client organization and moving from extrinsic 
to intrinsic motivation. About three in ten students find the CSP experience fun (31.7%) and giving them a 
sense of achievement (30.2%). 
The CSP experience also has specific learning impact. Students reported that they could derive 
lessons about teamwork (e.g., importance of unity and cooperation), communication (e.g., need for 
transparency, listening to others), leadership effectiveness (e.g., assertiveness, open-minded) and inter-
personal effectiveness (e.g. being more sensitive to others, learning to be more accommodating), etc. 
(Please refer to Annex 1 for detailed statistics). 
There are a number of other outcomes created by the CSP experience. This includes lasting 
friendship, lasting impression, skills acquisition and civil consciousness. Slightly less than two in ten 
students mentioned that they managed to establish lasting friendship (16.7%) and acquire specific skills 
such as management and presentation (15.9%) as a result of the CSP experience. About two in ten students 
mentioned they found the CSP experience memorable (21.4%). 
In summary, the analysis of the students’ reactions to the CSP experience shows that students are 
positive towards the CSP. The CSP offers opportunities for experiential learning through challenging tasks, 
emotions, working interactions with others, illustrations of theories/concepts, and, connections with other 
experiences. In addition, the CSP experience creates attitudinal impact of changed perspectives/attitudes 
towards the LTB course, others, self and life in general, and, increased motivation. The CSP also develops 
positive learning outcomes on teamwork, communication, leadership effectiveness, and inter-personal 
effectiveness. 
 
Practical Considerations 
Much work has been done by Western educators and scholars concerning the application of service 
learning in University teaching. Many of them have documented their recommendations and thoughts on 
how to implement service learning successfully in Higher Education (e.g., Kraft and Swadener, 1994; 
Jacoby, 1996). Although there exists a body of knowledge and experiences on service learning, there is a 
need to examine the applicability of these findings in the Asian context. The discussion of this section is 
based on reflections and observations made by the author from implementing Community Service Projects 
(CSPs) in the Leadership and Team-Building (LTB) course at the Singapore Management University.  
Since using service learning to teach leadership and team-building is a relatively innovative pedagogy in 
the Asian context, it is beneficial to document our experiences at Singapore Management University to 
derive practical guidelines for future references. 
 
Orientating Students To CSP.   
Our experience tells us that students must have a clear understanding of the philosophy behind service 
learning in order to benefit fully from this method of instruction. Some students may have the 
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misconceived idea that the community service project (CSP) is imposed on them as a partial requirement of 
the course with no real academic purpose.  Such misconceptions would undermine the pedagogical 
effectiveness of CSP. The author made it a point to explain Kolb’s experiential learning model in the first 
lesson to let his students know that the CSP is designed to let them have hands-on experience on leadership 
and team-building issues while they were implementing their CSP. To benefit from the experiences, they 
have to apply the Kolb’s model to reflect on their experiences and derive lessons learnt from their 
reflections. Specifically, they have to link their CSP experiences with the theories taught in class about 
leadership and team-building. They are expected to document their findings in their learning journals.  
 
Developing Psychological Contracts.  
 It is also important to clarify students’ expectations in terms of effort, time commitment, deliverables of 
the project, learning outcomes, the availability of assistance or support, etc.  Students may become 
disillusioned with CSP when their expectations are not met. For example, some students may expect the 
instructor to intervene actively when the team faces problems in the CSP. If psychological contracting with 
students is made with regards to the level of assistance available to them, this will pre-empt 
disappointments when problems arise. Likewise, the students must be psychologically prepared to put in 
extra work outside the normal class hours to complete their CSP. In fact, much of the learning experiences 
are obtained through these outside class experiences and interactions. If the students are not briefed on this 
requirement, they would see the extra effort put in as excess burden on their already heavy academic 
workload. At SMU, the TAs assigned to the teams play an important role in forging the psychological 
contracts between the instructor and the students.  
 
Enhancing the credibility of service learning.  
Some students and faculty members question the effectiveness of service learning in teaching leadership 
and team-building. Many of them think that service learning is just a fad. This is a critical barrier that needs 
to be addressed. We need to enhance the image of service learning as a useful pedagogy in University 
teaching. To improve the credibility of service learning, we need to articulate the theoretical foundations of 
this methodology. We have let our students and colleagues know that service learning is based on a rich 
theoretical heritage found in the works of respected scholars like Dewey and Kolb.  In other words, we 
provide an academic defense on the usefulness of service learning.  
Positive experiences of students who have gone through service learning would be another source 
of support for the credibility of service learning. Success begets success. It is important to create positive 
experiences for students in the service learning assignments. The students must be sufficiently challenged 
by the project but it should not be too difficult or ambitious. Too much stress is a barrier to learning.  The 
instructor must know how to provide support to encourage the students. For example, the instructor must be 
available for consultation and be reasonable and flexible in deadlines for submission of reports. In addition, 
the instructor must give the students sufficient time to complete their projects. Sometimes, this means that 
the instructor may need to sacrifice some class- time to allow the students to work on the service learning 
project. 
 
Having hands-on experiences.   
The instructor plays a major role in the overall effectiveness of service learning. When the instructor has 
direct hands-on experience in community work, it will benefit the class greatly.  Nothing can replace 
hands-on experiences. Students are discerning. They can discern if the instructor speaks from experiences 
or if he or she is just an “armchair instructor”. The students will be more convinced if the instructor is able 
to share with them on real-life challenges of CSP. Unfortunately, not many faculty members are able or 
willing to put in the extra effort to do community work and adopt service learning.     
 
 
Conclusion 
This paper confirms that popularity of using service-learning in the business schools in the West has its 
theoretical and practical bases. We are able to link the theoretical foundations of service-learning to 
Dewey’s (1938) call for experiences and reflections in effective learning, Kolb’s (1984) experiential 
learning framework, and more recently, Carver’s ABC framework.  
Practically, this pedagogical method is an improvement to the traditional classroom-lecture 
method. It enriches the experiential content in teaching practical topics like leadership and team-building. 
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The preliminary findings of this paper confirm the research findings in the West that service learning is 
effective in imparting social and professional skills to the student. More importantly, our findings indicate 
student acceptance and support of this untried method of instruction in the Asian context. We have data to 
show that students are able to derive a variety of learning experiences from the service learning projects 
and are positively influenced by these experiences, in terms of changed perspectives, increased motivation, 
and learning outcomes.  
Indeed, there is great potential in adopting service learning in our business schools in Asia. To 
ensure successful implementation, we need to pay attention to orientating our students to the service-
learning methodology and philosophy, developing a proper psychological contract between the students 
and the instructor, and, enhancing the credibility of this innovative method of instruction. Instructors with 
hands-on experiences in community projects will be an added advantage. Students and instructors must 
share the same passion for community work to make service-learning work in the business school. 
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Annex 1 
Statistical Results of Frequency Count 
 
 Theme 1: Variety of Learning Experiences n=126 
1 Task Challenges 
a. Time pressure, high stress …………………………………………………………………... 
b. Adversity (surprises, changes, challenges, crisis management) …………………………… 
c. Having no previous experience/knowledge (working with particular groups of people, 
looking for external organization/client, performing in front of an audience,) ………………. 
d. Working with little resources/support ……………………………………………………… 
e. Working with external organizations …………………………………….............................. 
 
 
[15.9%] 
[45.2%] 
 
[22.2%] 
[  6.3%] 
[12.7%] 
 
2 Learning from Emotions 
a. Emotions management (anger, frustration) ………………………………………………… 
b. Humility ……………………………………………………………………………………. 
c. Disappointment …………………………………………………………………………….. 
d. Apprehension, anxiety, worry (of whether to be the leader or not)………………………… 
e. Fear of unknown (‘getting out of my comfort zone, which spelled uncertainty, pressure 
and the possibility of failure’)………………………………………………………………… 
f. Discouragement……………………………………………………………………………… 
g. Others (e.g. pity/sympathy/ empathy)………………………………………………………. 
 
 
[23.8%] 
[  2.4%] 
[29.4%] 
[27.0%] 
 
[  4.8%] 
[45.2%] 
[  1.6%] 
 
3 Learning from others 
a. observation of others’ behavior (different roles, etc.) ……………………………………… 
b. observation of personality traits/styles (work styles/habits, personality traits, 
communication styles) ………………………………………………................................... 
c. challenges of working with others (conflict with others)…………………………………… 
d. Others (e.g., specific skills taught by other people )…………..……………………………. 
 
 
[  6.3%] 
 
[11.1%] 
[13.5%] 
[  2.4%] 
4 Theories come alive 
a. Team dynamics(Group development process, roles of members, self-managing teams; 
different types of teams )………………………………………………………………………. 
b. Personality Theories (Big five, leader motive profile theory)………………………………. 
c. Experiential learning model ………………………………………………............................ 
d. Groupthink ………………………………………………………………………………….. 
e. Theory X/Y………………………………………………………………………………….. 
f. Positive and Negative Self concept………………………………………………………….. 
g Pygmalion Theory (Self-fulfilling prophecies)……………………………………………… 
h. Motivation Theories (Vroom’s Expectancy Theory, achievement motivation theory, etc) .. 
i. Different types of leadership theories (Behavioral and Contingency theories ,Fiedler’s 
contingency model, leadership styles) ………………………………………………………… 
j. Pygmalion theory …………………………………………………………………………… 
k. Mintzberg’s Managerial Roles ……………………………………………………………... 
l. Communication (Communication styles: Analytical doer/intuitive thinkers and doers)…… 
 
 
 
[78.6%] 
[23.0%] 
[50.0%] 
[53.2%] 
[38.9%] 
[15.9%] 
[23.0%] 
[56.3%]  
 
[48.4%] 
[15.1%] 
[15.1%] 
[11.9%] 
 
5 Relating to other experiences 
a. Previous life/school/NS experiences……………………………………............................... 
b. Class experiences (games) …………………………………………………………………. 
c. Others ………………………………………………………………………………………. 
 
 
[15.1%] 
[  4.8%] 
[  2.4%] 
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 Theme 2: Impact of Experience  
1 Changed perspectives/attitudes 
a. About the course  
• More positive about the course……………………………………………………… 
 
b. About others  
• Not to expect too much of others…………………………………………………….. 
• More accepting of others (accommodating differences)……………………………. 
• Learning to trust others ……………………………………………………………… 
• Others………………………………………………………………………………… 
 
c. About self  
• Self awareness (learning about one’s own strengths/weaknesses)…........................... 
• Self-confidence (“I have the capability to make a difference”)……………………… 
• Need for growth ( need for emotional development, learn to accept criticism 
positively)……………………………………………………………………………. 
• More appreciative (being more grateful of what he/she has)………………………… 
• Others………………………………………………………………………………… 
 
d. About Life 
• Looking at life differently (‘the joy of laughing and smiling at the silliest thing; (the 
children) have made me see a different side of life’)…………………………………. 
• Vulnerability of life (‘chilled by my vulnerability to the ravages of life’…………… 
• Man’s ability to cope (‘awed by man’s ability to accept the blows that life has thrown 
upon him with such courage and determination’ )…………………………………….. 
• Others ………………………………………………………………………………….. 
 
 
 
[  9.5%] 
 
 
[  2.4%] 
[  4.8%] 
[  8.7%] 
[13.5%] 
 
 
[46.0%] 
 
[12.7%] 
 
[  7.1%] 
[14.3%] 
[11.9%] 
 
 
 
[  7.1%] 
 
[  1.6%] 
 
[  0.8%] 
[  4.0%] 
 
2 Increased Movitation 
a. Continue to work with the organization ……………………………………………………. 
b. Fun …………………………………………………………………………………………. 
c Sense of achievement (success at doing something different)……………………………… 
d. Move from extrinsic to intrinsic motivation……………………………………………….. 
e. Others………………………………………………………………………………………. 
 
[  5.6%] 
[31.7%] 
[30.2%] 
[12.7%] 
[  0.8%] 
 
3  Specific lessons learnt on: 
a. Teamwork (e.g. importance of unity, cooperation, bonding, rapport, composition of 
people in the team, diversity, hierarchy/structure, unity/synergy)…………………….. 
b. Communication (listen to others, need for transparency, feedback, clear instruction, 
etc)………………………………………………………………………………………. 
c. Delegation (task delegation)…………………………………………………………….. 
d. Planning (learning to prioritize, clear goals and objectives, foresight, keeping on focus; 
sticking to schedule; testing ideas)………………………………………………………. 
e. Meeting Effectiveness (agenda for meeting)…………………………………………….. 
f. Leadership Effectiveness (Assertiveness, Open-minded/Flexibility, Persistence; 
Decisiveness; separating personal issues from work)……………………………………. 
g. Inter-personal effectiveness (being more sensitive to others; learning to be more 
accommodating; networking; being less self-centered not overbearing, etc)……………. 
h. Conflict Management…………………………………………………… 
i. Others…………………………………………………………………… 
 
 
 
[48.4%] 
 
[54.8%] 
[17.5%] 
 
[27.0%] 
[  3.2%] 
 
[54.0%] 
 
[36.5%] 
[14.3%] 
[11.9%] 
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4 Others 
• Lasting friendships…………………………………………………………………… 
• Civil consciousness (seeing the need for goodwill/servanthood 
/selflessness/integrity; helping the less fortunate) ………………................................ 
• Lasting impressions (memorable)…………………………………………………… 
• Skills acquisition……………………………………………………………………... 
• Others………………………………………………………………………………… 
 
 
[16.7%] 
 
[  1.6%] 
[21.4%] 
[15.9%] 
[12.7%] 
 
